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Acknowledgment of Country 

The Department of Education acknowledges the Traditional Owners of the lands from across 

Queensland. We pay our respects to the Elders past, present and emerging, for they hold 

the memories, the traditions, the culture and hopes of Aboriginal and Torres Strait Islander 

peoples across the state. 

A better understanding and respect for Aboriginal and Torres Strait Islander cultures 

develops an enriched appreciation of Australia’s cultural heritage and can lead to 

reconciliation. This is essential to the maturity of Australia as a nation and fundamental to 

the development of an Australian identity. 
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1. Introduction  

This report is a product of a review carried out by a review team from the School 

Improvement Unit (SIU) at Rasmussen State School from 22 to 24 July 2019. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to implement in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD)/Lead Principal to discuss 

the review findings and improvement strategies. 

For more information regarding the SIU and reviews for Queensland state schools please 

visit the SIU website. 

1.1 Review team 

Darren Marsh    Internal reviewer, SIU (review chair) 

Richenda Wagener   Peer reviewer 

Matthew Glen    External reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
https://schoolreviews.eq.edu.au/Pages/default.aspx
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1.2 School context 

Location: Allambie Lane, Rasmussen 

Education region: North Queensland Region 

Year opened: 1978 

Year levels: Prep to Year 6 – including Early Childhood Development 

Program (ECDP)  

Enrolment: 433 

Indigenous enrolment 

percentage: 

64 per cent 

Students with disability 

enrolment percentage: 

5 per cent 

Index of Community Socio-

Educational Advantage 

(ICSEA) value: 

802  

Year principal appointed: July 2014 

Day 8 staffing teacher full-

time equivalent (FTE): 

37 

Significant partner 

schools: 

Thuringowa State High School, Kelso State School, Weir 

State School 

Significant community 

partnerships: 

North Queensland Cowboys, Police-Citizens Youth Club 

(PCYC), Scripture Union – Chaplain, The Salvation Army, 

Townsville City Council, Townsville Black Hawks, Upper 

Ross Community Centre, Deadly Choices, Save the 

Children, Home Interaction Program for Parents and 

Youngsters (HIPPY), Adopt-a-Cop, Police Liaison Officer 

(PLO) 

Significant school 

programs: 

Positive Behaviour for Learning (PBL) – weekly explicit 

lessons, Global Tropics Future Young Scholars – 

Thuringowa State High School and James Cook University 

(JCU), Aboriginal and Torres Strait Islander Aspirations 

Program (ATSIAP), sporting opportunities – for example 

Cathy Freeman and Obe Geia 
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1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, two deputy principals, two literacy coaches, 18 teachers, guidance officer, 

student with disability teacher, the Arts teacher, Health and Physical Education 

(HPE) teacher, Business Manager (BM), two administration officers, chaplain, 

11 teacher aides, Parents and Citizens Association (P&C) president, Community 

Liaison Officer (CLO), 84 students, 31 parents/carers, parent/community liaison 

person and Adopt-a-Cop. 

Community and business groups: 

 Indigenous Elder.  

Partner schools and other educational providers: 

 Principal Advisor – Student Protection and Principal of Thuringowa State High 

School. 

Government and departmental representatives: 

 Councillor for Townsville City Council and Lead Principal. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2019 Explicit Improvement Agenda 2019 

Investing for Success 2019 Strategic Plan 2018-2022 

Headline Indicators (April 2019 release) School Data Profile (Semester 1 2019) 

OneSchool School budget overview 

Learning wall expectations  Leadership team meeting notes  

School improvement targets Report cards 

School pedagogical framework Professional development plans 

Staff professional plans School newsletters and website 

School Opinion Survey Responsible Behaviour Plan for Students 

School based curriculum overview and 
planning documents  

Australian Professional Standards for 
Teachers (Extract) Proficient Career Stage 

School wide assessment internal 
monitoring system 

Positive behaviour for learning school 
expectations  

Calendar of professional learning 
activities 

Rasmussen SS teaching and learning 
handbook (Rassar’s little black book) 
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2. Executive summary 

2.1 Key findings 

The school is characterised by a deep belief that every student is capable of 

successful learning when provided with a supportive learning environment of high 

expectations.  

This is driven by the mantra ‘every child deserves a champion’. A high priority is given to 

building and maintaining positive and caring relationships between staff, students and 

parents/carers. Staff members articulate an understanding of the importance of positive and 

caring relationships as essential to successful learning, and work to build mutually respectful 

relationships across the school community.  

Parents speak positively of the levels of care and support afforded to their child. 

Comments from parents reflect the strong positive perception of the school within the local 

community. This is mirrored in the 2018 School Opinion Survey (SOS) results that indicate 

100.0 per cent of parents agree with the statement ‘This is a good school’. High visibility of 

staff at drop-off and collection times for students is appreciated by parents. Families and 

community members comment on the interaction, presence and approachability of school 

staff in addition to their connection with parents and students.  

School staff are passionate regarding their commitment to school improvement and 

the success of every student.  

An Explicit Improvement Agenda (EIA) is embedded across the school and includes English 

improvement with a focus on reading and writing, development of a culture for engaging 

learning and inclusive opportunities with a focus on attendance improvement. There are 

three key pillars that the school utilises to develop its EIA improvement strategies, including 

culture of learning and wellbeing, culture of learning and achievement, and culture of 

learning and engagement. Staff report that the EIA focus of English, reading and writing has 

been a priority at the school for a number of years with improvements being achieved across 

each of the areas. School leaders articulate that a review of the EIA and whole-school data 

to determine the next improvement focus is now timely.  

The school has a documented whole-school curriculum framework and overview 

aligned to the Australian Curriculum (AC).  

Units of work are developed from the AC utilising Curriculum into the Classroom (C2C) 

resources in curriculum and assessment planning. Work is yet to occur in incorporating the 

general capabilities and the development of locally relevant units during the whole-school 

curriculum planning process. Teachers are allocated collaborative year level curriculum 

planning time with school leaders each term to develop English units of work.  

  



 
 
 
 
 

8 

School leaders and teachers recognise that highly effective teaching is the key to 

improvement in student learning outcomes.  

They recognise that using evidence-based teaching practices in classrooms to support 

student engagement and achievement is a priority for achieving success in the school’s EIA. 

Explicit Instruction (EI) is the signature pedagogical approach implemented through the 

Gradual Release of Responsibility (GRR) model. Age-appropriate pedagogies (AAP) are 

introduced this year in the Prep classrooms. Learning walls are used to promote the 

development of assessment literate students. School leaders and some teachers report that 

there are some expected pedagogical practices that are yet to be included in the school’s 

pedagogical framework. It is acknowledged by the leadership team that the school’s 

pedagogical framework is due to be reviewed and refined to reflect the school’s agreed and 

expected teaching and learning practices. 

The school identifies and demonstrates that it utilises tests and other assessment 

tools to monitor school-wide achievement and progress in literacy.  

The collection of a range of student data from classrooms is documented in the School-Wide 

Attainment Internal Monitoring Systems (SWAIMS) plan. The leadership team acknowledges 

that further development is required in the school-wide approach to using assessment data 

to inform the next steps for teaching and the specific skills required for student learning 

improvement linked to the EIA.  

Teaching practices across the school reflect the belief of staff that all students are 

capable of learning successfully when motivated and provided with appropriate 

learning opportunities and targeted support.  

The leadership team has spent considerable time in building a school-wide culture of 

implementing inclusive education practices. Classroom teachers are able to identify a 

number of structural differentiation strategies and tools that they implement in their reading 

and writing programs. Enacting successful whole-class differentiation strategies and 

processes for all students across the school is a continuing area for development due to the 

wide range of identified learning needs. School leaders, teachers and students acknowledge 

that the needs of high achieving students is a focus area for further development across the 

school. 

School leaders place a strong emphasis on building staff knowledge and expertise in 

all areas of the school’s EIA.  

Staff report that they have strong collegial connections and beneficial working relationships 

with their colleagues. The school has procedures to encourage a school-wide shared 

responsibility for student learning and success. All teachers and teacher aides are provided 

with release time for professional learning and capacity building. These processes are highly 

valued by staff and are acknowledged as an important way for them to develop professional 

growth and competence.  
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The school actively seeks ways to enhance student learning and wellbeing by 

partnering with parents and families, and other community groups.  

The school is continuing to develop effective partnerships in response to the identified needs 

within the school. These partnerships currently include parents, community organisations, 

welfare and support agencies, local primary schools, high schools and Early Childhood 

Education Centres (ECEC). The school recognises the positive impact that partnerships with 

parents and the community have on enhancing student learning and wellbeing.  
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2.2 Key improvement strategies 

Collaboratively review whole-school achievement data to identify the next EIA focus, 

developing improvement strategies, roles and responsibilities, timelines for implementation, 

success checks and targets. 

Review the whole-school curriculum plan to include the general capabilities of the AC and 

the development of units across each of the learning areas that are locally relevant. 

Collaboratively review the school’s pedagogical framework to ensure it is reflective of agreed 

practices for teaching and learning and is considered in curriculum planning processes and 

consistently implemented in all classrooms. 

Further develop the school’s approach to aligning whole-school formative and diagnostic 

data to clearly identify the next steps for teaching and the skills required for student learning 

improvement linked to the EIA.  

Strengthen differentiation approaches across the school to build deeper understanding and 

capability of teachers to implement whole-class differentiation, including for high achieving 

students. 

  


